
Introduction
In April 2016, the Public Policy Institute of California 
reported that high-need students (economically 
disadvantaged students, English language learners, and 
students in foster care) are far behind other student groups in 
achieving Proficient and/or Advanced levels in meeting 
California Common Core State Standards. Hasso (2016) 
asserted, “Because low reading engagement skills of English 
language learner (ELL) students are a barrier to academic 
and vocational progress, improving reading engagement in 
an academic setting can improve reading skills.” 
       Despite multiple approaches and newly-adopted reading 
and intervention curriculum by our district and school to 
improve reading, the neediest students still lagged far 
behind.  Since the beginning of the 2015-2016 school year, I 
informally observed that more than half of the fourth-grade 
students in my regular homeroom class and those who were 
in the ELA replacement class for intensive instruction were 
not engaged during independent reading opportunities such 
as the Sustained
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Materials and methods
Hepplestone et al. (2011) noted the use of technology aids 
student learning: There is a significant relationship between 
the quality of the peer feedback the students provided for 
others and the quality of the students’ own final projects.  
       To engage students in reading and motivate them as 
writers with the use of underdesk peddlers and technology, I 
implemented the use of Edmodo (a web-based, threaded-
discussion platform) in 2016 with my class of 32 fourth-
graders in a suburban school with diverse demographics.  
1. Students self-selected their own books to read during our 

25-minute Sustained Silent Reading (SSR) time in class.  
2. Immediately after reading, students had 10 minutes to use 

Edmodo to post their own reflections about what they 
just read, using full sentences and accurate grammar.  
● The ELL students were provided with differentiated 

prompts/questions that they had the option to answer.  
They were also invited to write how they felt about 
the book they were reading if they chose not to 
answer the prompts/questions.  

3. After students completed their own personal reflections, 
they were encouraged to respond to any number of their 
classmates’ postings for the next 10 minutes, using full 
sentences and accurate grammar.
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Research questions
RESEARCH QUESTION #1: How will the use of Edmodo 
affect reading engagement of fourth-graders during 
Sustained Silent Reading (SSR) time?
       RESEARCH QUESTION #2: Will students who have 
limited English proficiency show growth during this study, 
as measured by their SSR time-on-task and/or in the 
quantity/quality of their Edmodo postings?

Results
The results of this five-day, mixed methods action research 
study showed students increased their engagement in 
reading and writing production.
       The quantity and quality of their postings were used as 
the first set of data to determine whether or not each student 
was engaged in his/her reading. 
       Using descriptive statistics, Figure 2 delineates the 
number of words produced each day by all students (in blue 
and red) and by ELL students (in orange and green).

Figure 2.  Students’ Use of Edmodo - Daily Word Count

● When comparing the beginning and end of study results, 
there was an increase of total words produced overall.

● Tuesday’s results showed the greatest word production in 
total because most of the 32 students attended school that 
day when Music instruction was provided. 

● Although there was a decrease in the amount of words 
the ELLs produced daily from Monday to Friday, these 
results occurred because the least number of ELLs were 
present on Friday. 

● The greatest number of ELLs attended school on 
Tuesday when there was Music instruction.

● Poor school attendance was a major factor for the 
decreased word production of the ELLs. 

● The ELLs who made up 15 percent of the entire class 
wrote 14 percent of the total blog and response words on 
the most attended day by all students, which 
demonstrated their significant ability in writing 
production, when using Edmodo. By comparison, these 
ELL students produced the least amount of words in their 
response to literature writing prior to the use of Edmodo.

Conclusions
● Edmodo is related to reading and writing engagement for 

all fourth-grade students, especially fourth-grade ELLs. 
● This study contributes to the knowledge base that 

children who are engaged readers and writers will enjoy 
reading and writing more than students who are not 
engaged. Their words showed positive engagement. 

● Edmodo increased engagement because of the social 
nature of learning and the immediate feedback it 
provided among students (Saeed & Zyngier, 2012), 
especially for English Language Learners. 

● Student blogging through Edmodo is strongly suggested 
because all blogs are posted within a teacher-created 
online group setting, which allows monitoring for digital 
citizenship and accountability for task completion. 

● Parents and other teachers can participate within the 
blogging group, which broadens the authentic audience 
and, thereby, increases student motivation for additional 
reading and writing. 

● The use of Edmodo should be extended outside of the 
classroom setting to habitualize engagement in student 
reading and writing, so the development of their reading 
and writing skills can still occur if students are absent. 

● Because student attendance was highest on days of Music 
instruction, music and the arts should be taught everyday 
to motivate students to attend school to close the 
achievement gap.

● Future research should address which parameters best 
help students learn keyboarding skills, given the 
21st-century nature of high-stakes testing that includes 
online reading and writing.
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       The second sets of data were based on the observation 
of students’ on-task behavior during the reading period.  The 
teacher/researcher walked around the classroom and through 
the aisles, using ClassDojo to measure and record their daily 
and end-of study summative time on task, which was high!

Figure 4. Time on task
while reading: Blue =
Overall, 30 of 32 (93%)
students were on task
most of the time.
● ELLs were on task
     more than all others.
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       Open-ended reflections about using Edmodo, their sense 
of reading engagement, and the effect of using peddlers to 
aid learning were the third data set for triangulating data. 
● Overall, there were significantly more positive than 

negative comments about the entire experience.
● An ELL wrote, “Without Edmodo, I struggled to write. 

Now, whenever I use Edmodo I feel good because it is 
easy for me to say [and write] how I feel about reading.”

● Most students used the peddlers during reading
● Only a few students used the peddlers when writing

30 of 32 on task 
most of the time
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