
Introduction
“Differentiated instruction”, according to Carol Ann Tomlinson (as cited by Ellis, 
Gable, Greg, & Rock, 2008, p. 32), “is the process of “ensuring that what a student 
learns, how he or she learns it, and how the student demonstrates what he or she has 
learned is a match for that student’s readiness level, interests, and preferred mode of 
learning.” (2015) Much of the academic research on differentiation could leave a new 
educator puzzled. What does it look like in practice?

It turns out, that according to  researcher Carol Ann Tomlinson, many classroom 
teachers do not know what differentiation should look like. Since they don’t have an 
understanding of the practice of differentiation, it isn’t being executed at all in some 
classrooms. It seems to be that the popular method is identifying students’ levels, and 
then grouping them by level. This usually looked like “Strongest”, “Average”, and 
“Struggling or Weak”.  

The initial phase of this project’s research began with studying what differentiation 
looks like in the classroom. As those results came in and painted a similar to the 
hypothesis, the project immediately began to evolve.
 
Based on research into Universal Design for Learning, the Learning for All model 
creates a differentiated methodology which creates multiple access points into the 
material, multiple means of engagement, and minimal  learning barriers, all in one set 
of lesson plans.  The primary learning barrier identified was that in traditional models 
of differentiation, the teacher was a limited resource. Is it possible to create on 
differentiated curriculum that will bring all learners together?

Classroom teachers need to know how to create content that can be accessed by all 
the students. Classroom teachers need to know how to create content that is not 
labor intensive and does not lead to multiple lesson plans per unit. This will not only 
help the teacher create more focused lesson plans and lighten the workload in lesson 
planning, but it will create an equitable classroom environment. Such a classroom will 
not be as dependant on special education resources as the traditional classroom 
models. This will greatly help classrooms in which a variety of special education 
resources (aides, tutors, resource rooms, etc) are just not readily available. 

Methodology
Information was gathered via an online survey via Google Form. The survey 
contained 23 questions about the practice of 
Differentiated Instruction in the classroom. The survey was distributed via e-mail, 
teacher resource websites, and mom blogs. The goal was to obtain information from 
educators from a wide variety of backgrounds, geographic locations, and school sites. 
● There were 35 respondents. 
● They came from six states
● They ranged from elementary school to high school 
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Results
Summary 
● 61% of respondents identified as “self-taught” in Differentiated Instruction. 
● 84% of respondents indicated that time was a major stress factor in planning for Differentiated Instruction. 
● 58% of respondents said that they “very often” or “somewhat often” find themselves making multiple lesson plans. 
● 19% of respondents said that they “occasionally” find themselves making multiple lesson plans. 
● The less formal training in DI, the more labor intensive the planning and execution.

More than half of respondents end up making multiple lesson plans for multiple levels of students. A majority of teachers surveyed said that time was a major stress factor in differentiation. These results led me to 
evolve in my thinking. We need something more than the “traditional” method of differentiation. It is labor intensive and and there is not a strong enough definition of what it is and there is not enough development it 
to execute it properly. 

Proposal of Solution
 Learning for AllI proposes a unique approach to differentiation. Based on the model of Universal Design for Learning and the theory of multiple intelligences, differentiation can be tailored in a unique way.

Universal Design for Learning  has three basic design principles: 
1) Representation 

a) present content in a variety of ways 
2) Action and Expression

a) Give students many ways to express what they know 
3) Multiple means of engagement

a) give students choices to engage their interest 
The teacher must always keep in mind that the goal is minimizing barriers. (UDL 2012) 

 This project proposes to create one streamlined curriculum, which caters to various learning styles. By designing one curriculum, as opposed to multiple curriculums as
 seen in traditional differentiated instruction models, it will be possible to utilize a few resources in a better ways. Teachers will spend less time lesson planning, less time
 executing multiple lesson plans in one class period,and  more time being able to address students needs. By allowing students to access material in multiple ways
 (audio-visual lessons, text based lessons, group work lessons, and hands on or kinesthetic lessons) students will be able to better understand the material, work with 
peers in ways they would not have had opportunities to before, and feel better about themselves as they will no longer be “labeled” by group. Lessons are easy to design,
 require little professional development, and offer multiple opportunities for technology in the classroom. 

Curriculum Planning Workflow Models
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How Do We Create A Differentiated Curriculum That Brings All Learners Together?

For Further Information
Please contact Katherine Avrukin at dk.avrukin@gmail.com
or visit Learning Innovation LaB at 
http://www.learninginnovationlab.com/
or visit Learning For All at 
http://www.learninginnovationlab.com/avrukin-home.html 

The diagram below demonstrates the labor involved in creating a tradition Differentiated unit of 
curriculum. If the rule of thumb is 2-4 prep hours for every teaching hour, this would men that in a five 
lesson unit, a teacher could spend up to 60 hours prepping for one unit in one class (2010). The 
research conducted by Learning for All suggests that this is untenable.

The diagram below demonstrates the proposed workflow for the LEarning for All methodology of 
differentiated instruction. By creating one set of multidimensional lesson plans with multiple access 
points for multiple learning styles, a teacher would be able to cut down their prep time by 60%. 
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