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NATIONAL CORE ARTS STANDARDS:  

A CONCEPTUAL FRAMEWORK FOR ARTS 

LEARNING 
• Available at http://nccas.wikispaces.com.  

• Includes the full narrative document, accompanying press release, and links to 
the standards matrix as well as supplemental support documents. 

 

 This narrative document outlines the grounding philosophy, primary 

goals, dynamic processes, structures, and outcomes that shape 

student learning and achievement in dance, media arts, music, 

theatre, and visual arts, as articulated in the 2013 National Core 

Arts Standards. 
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HIGHLIGHTS 
PHILOSOPHICAL FOUNDATIONS AND LIFELONG GOALS 

The Arts as Communication 

The Arts as Creative Personal Realization 

The Arts as Culture, History, and Connectors 

Arts as Means to Wellbeing 

The Arts as Community Engagement 



HIGHLIGHTS 
ARTISTIC PROCESS BY EACH ARTS DISCIPLINE 
Influenced by: 

• 1997 National Assessment of Educational Progress 

• Trends from state standards that have recently been revised 

• Trends from international standards---14 countries used similar 

conceptual construct 

Enduring understandings and essential questions are based on Artistic 

Processes 

Dance Media Arts Music Theatre Visual Arts 

Creating Creating Creating Creating Creating 

Performing Producing Performing Performing Presenting 

Responding Responding Responding 

 

Responding 

 

Responding 

 

Connecting Connecting (embedded) Connecting (embedded) 

Artistic Processes by Arts Discipline 



HIGHLIGHTS 
MODEL CORNERSTONE ASSESSMENTS (GRADES 2, 5, 8) 

They: 

• are curriculum embedded (as opposed to externally imposed);  

• recur over the grades, becoming increasingly sophisticated over time;  

• establish authentic contexts for performance;  

• assess understanding and transfer via genuine performance;  

• integrate 21st century skills (e.g., critical thinking, technology use, 
teamwork) with subject area content;  

• evaluate performance with established rubrics;  

• engage students in meaningful learning while encouraging the best 
teaching;  

• provide content for a student’s portfolio (so that they graduate with a 
resume of demonstrated accomplishments rather than simply a 
transcript of courses taken).  



HIGHLIGHTS 
CREATIVE PRACTICES 

The role of creative practices:  

The fundamental creative practices of imagination, investigation, 

construction, and reflection, equally prominent in science and 

mathematics learning, are the cognitive processes by which 

students not only learn in the individual discipline but transfer 

their knowledge, skill, and habits to other contexts and settings.  

In the National Core Arts Standards, the creative practices are a 

springboard and bridge for the application of the artistic 

processes across all five arts disciplines and disciplines outside 

the arts. 



TO BE DEVELOPED 

High School section of the Standards Matrix—We anticipate this will be 

• Based on courses or groups of courses rather than strictly sequential 

learning opportunities as the PK-8 section of the framework 

• Yet maintain the option for sequential course selection and advanced levels 

• Indicate achievement levels in some way 

 

Web-based set of standards—Building our website 

• Allow users to customize search options according to own needs without 

losing critical relational elements 

• Provide tools for teachers 

• Demonstrate benchmarked student work 



 A REVIEW OF CONNECTIONS 
B E T W E E N  T H E  C O M M O N  C O R E  S T A N D A R D S  A N D  T H E  
N A T I O N A L  C O R E  A R T S  S T A N D A R D S ’  C O N C E P T U A L  
F R A M E W O R K  F O R  A R T S  L E A R N I N G  

 

N A N C Y  R U B I N O  

S E N I O R  D I R E C T O R  

O F F I C E  O F  A C A D E M I C  I N I T I A T I V E S  

T H E  C O L L E G E  B O A R D  

NCCAS 

January 2013 



Two approaches to alignment:  

•Identifying arts references already present in the 
Common Core standards 

•Identifying elements of the Common Core standards 
that reference the same broad goals and thinking skills 
that are highlighted in the framework for the National 
Core Arts Standards, even if the Common Core 
components do not refer to the arts directly.  

COMMON CORE CONNECTIONS: 
RESEARCH OVERVIEW 



Common Core Standards  

ELA 

Reading 

K-12 

Writing 

K-12 

Speakin
g and 

Listenin
g 

K-12 

Language 

K-12 

Math 

K-8 

9-12:  

 - Number and quantity 

 - Algebra 

 - Functions 

 - Modeling 

 - Geometry 

 - Statistics and 

probability  

Standards for  

Mathematical Practice 



Arts References in Common Core   

Standards for Reading 

 

•If the definition of text may be expanded to include non-
print texts, such as works of dance, media arts, music, or 
theatre… 

 

•then all of the standards in this category (Reading) - at 
every grade level -  can connect directly to arts-based 
content or investigation.  



Reading a work of drama: referenced in 26 standards at all grade levels  

•RL.5.3: Compare and contrast two or more characters, settings or events in a story or 
drama, drawing on specific details in the text (e.g., how characters interact.)  

Using songs in instruction:  referenced one time, at the second-grade level 

•RL.2.4: Describe how words and phrases (e.g., regular beats, alliteration, rhymes, 
repeated lines) supply rhythm and meaning in a story, poem, or song.  

Comparing the same work in different media: referenced in  12 standards 

•RL.6.7: Compare and contrast the experience of reading a story, drama, or poem to 
listening to or viewing an audio, video, or live version of the text, including 
contrasting what they “see” and “hear” when reading the text to what they perceive 
when they listen or watch.  

Analyzing and interpreting images: referenced in 17 standards  

•RI.K.7: With prompting and support, describe the relationship between illustrations 
and the text in which they appear.  



Arts References in Common Core   

Standards for Writing 

•  Eight arts links in 110 standards 

•  Visual art/drawing links found in the standards for the lower grades  

W.K.2: Use a combination of drawing, writing, and dictating to 

compose informative/explanatory texts in which they name what 

they are writing about and supply some information about the 

topic.  

•  Media Arts/multimedia links: 

W.8.2.a: Introduce a topic clearly, previewing what is to follow; 

organize ideas, concepts, and information into broader 

categories; include formatting, graphics (e.g., charts, tables) and 

multimedia when useful to aiding comprehension.  



Arts References in Common Core Standards for 
Speaking and Listening 

 

• 16 arts links in 66 standards 

• Most references are related to Anchor Standard #5: 

Make strategic use of digital media and 

visual displays of data to express information 

and enhance understanding of presentations 



Arts References in  
Common Core Standards for Language 

•The language standards contain one 
direct arts reference in standard L.5.3:   

Compare and contrast the varieties of English 

(e.g., dialects, registers) used in stories, 

dramas, or poems 



Arts References in Common Core ELA Standards 

Anchor Standard 

category 

Total # of grade-level 

standards 

Total # of standards 

containing arts 

references 

Reading 
220 

(110 informational text;  

110 literature) 

50 

Writing 110 8 

Speaking and 

Listening 
66 16 

Language 66 1 



Part II: Comparison to  
The National Core Arts Standards 

Conceptual Framework 



Philosophical 

Foundations 
Lifelong Goals 

The Arts as 

Communication 

Artistically literate citizens use a variety of artistic media, symbols, and metaphors 

to independently create and perform work that expresses/conveys/communicates 

their own ideas, and are able to respond by analyzing and interpreting the artistic 

communications of others.  

The Arts as Creative 

Personal Realization 

Artistically literate citizens find at least one art form in which they develop sufficient 

competence to continue active involvement in that art form as an adult.  

The Arts as Culture, 

History, and 

Connections 

Artistically literate citizens know and understand artwork from varied historical 

periods and cultures, and actively seek and appreciate diverse forms and genres of 

artwork of enduring quality/significance. They also understand relationships among 

the arts, and cultivate habits of searching for and identifying patterns and 

relationships between the arts and other knowledge.  

The Arts as a Means 

to Wellbeing 

Artistically literate citizens find joy, inspiration, peace, intellectual stimulation, 

meaning, and other life-enhancing qualities through participation in all of the arts.  

The Arts as 

Community 

Engagement 

Artistically literate citizens seek artistic experiences and support the arts in their 

local community.  

Framework elements used in Phase II:  



Imagine 

To form a 
mental 

image of 
concept 

Investigate 

To observe 
or study 
through 

exploration 
or 

examination 

Construct 

To make or 
form by 

combining 
or arranging 
a series of  
elements 

Reflect 

To think 
deeply or 
carefully 

about his or 
her work 

Creative Practices 

Framework elements used in Phase II:  



ELA Standards: 
Introductory 

Materials 

Introduction 

Students who Are 
College and Career 
Ready in Reading, 
Writing, Speaking, 

and Listening... 

ELA Standards: 
College and 

Career Readiness 
Anchor Standards 

Reading 

Writing 

Speaking and 
Listening 

Language 

Mathematics 
Standards 

Standards for 
Mathematical 
Practice (K-12) 

Common Core materials used in Phase II:  



Common Core Philosophical Foundations and Lifelong Goals Creative Practices 

Arts as 
Communication 

Arts as 
Creative 
Personal 

Realization 

Arts as 
Culture, 

History, and 
Connectors 

Arts as a 
Means to 
Wellbeing 

Arts as 
Community 
Engagement 

Imagine Investigate Construct Reflect 

Introduction        

Students Who Are 
College and Career 
Ready in Reading, 
Writing, Speaking, 
Listening, and 
Language: 

They demonstrate 
independence. 

      

They build strong 
content knowledge. 

    

They respond to the 
varying demands of 
audience, task, 
purpose, and 
discipline. 

     

They comprehend as 
well as critique. 

   

They value evidence.    

They use technology 
and digital media 
strategically and 
capably. 

     

They come to 

Alignment between Common Core introductory materials and Arts Standards Framework 



Arts as 

Communication 

Arts as Creative 

Personal 

Realization 

Arts as Culture, 

History, and 

Connectors 

Arts as a 

Means to 

Wellbeing 

Arts as 

Community 

Engagement 

Anchor Standards 

for Reading 
(10 possible 

connections) 

10 0 3 0 0 

Anchor Standards 

for Writing 
(10 possible 

connections) 

10 0 0 0 0 

Anchor Standards 

for Speaking and 

Listening 
(6 possible connections) 

6 0 2 0 0 

Anchor Standards 

for Language 
(6 possible connections) 

4 0 1 0 0 

Standards for 

Mathematical 

Practice 
(8 possible connections) 

3 0 0 0 0 

Connections between Common Core Standards and    
Philosophical Foundations / Lifelong Goals 



Imagine Investigate Construct Reflect 

Anchor Standards for 

Reading 
(10 possible connections) 

7 10 1 10 

Anchor Standards for 

Writing 
(10 possible connections) 

7 6 9 10 

Anchor Standards for 

Speaking and Listening 
(6 possible connections) 

2 2 4 5 

Anchor Standards for 

Language 
(6 possible connections) 

0 3 4 2 

Standards for Mathematical 

Practice 
(8 possible connections) 

6 7 6 8 

Connections between Common Core Standards and              
Creative Practices 



Framework Connections with  

Standards for Mathematical Practice 
Standard 1: Make sense of problems and persevere in solving 
them.  
•  Mathematically proficient students start by explaining to themselves the meaning 

of a problem and looking for entry points to its solution. They analyze givens, 

constraints, relationships, and goals. They make conjectures about the form and 

meaning of the solution and plan a solution pathway rather than simply jumping 

into a solution attempt. They consider analogous problems, and try special cases 

and simpler forms of the original problem in order to gain insight into its solution. 

They monitor and evaluate their progress and change course if necessary. Older 

students might, depending on the context of their problem, transform algebraic 

expressions or the viewing window on their graphing calculator to get the 

information they need. Mathematically proficient students can explain 

correspondences between equations, verbal descriptions, tables, and graphs or 

draw diagrams of important features and relationships, graph data, and search for 

regularity or trends. Younger students might rely on using concrete objects or 

pictures to help conceptualize or solve a problem. Mathematically proficient 

students check their answers to problems using a different method, and they 

continually ask themselves, “Does this make sense?” They can understand the 

approaches of others to solving complex problems and identify correspondences 

between different approaches.  



Standard 1: Make sense of problems and persevere in solving 
them.  

•Mathematically proficient students start by explaining to themselves the meaning 
of a problem and looking for entry points to its solution. They analyze givens, 
constraints, relationships, and goals. They make conjectures about the form and 
meaning of the solution and plan a solution pathway rather than simply jumping 
into a solution attempt. They consider analogous problems, and try special cases 
and simpler forms of the original problem in order to gain insight into its solution. 
They monitor and evaluate their progress and change course if necessary. Older 
students might, depending on the context of their problem, transform algebraic 
expressions or the viewing window on their graphing calculator to get the 
information they need. Mathematically proficient students can explain 
correspondences between equations, verbal descriptions, tables, and graphs or 
draw diagrams of important features and relationships, graph data, and search 
for regularity or trends. Younger students might rely on using concrete objects or 
pictures to help conceptualize or solve a problem. Mathematically proficient 
students check their answers to problems using a different method, and they 
continually ask themselves, “Does this make sense?” They can understand the 
approaches of others to solving complex problems and identify correspondences 
between different approaches.  

Framework Connections with  

Standards for Mathematical Practice 



Standard 1: Make sense of problems and persevere in solving 
them.  

•Mathematically proficient students start by explaining to themselves the meaning 
of a problem and looking for entry points to its solution. They analyze givens, 
constraints, relationships, and goals. They make conjectures about the form and 
meaning of the solution and plan a solution pathway rather than simply jumping 
into a solution attempt. They consider analogous problems, and try special cases 
and simpler forms of the original problem in order to gain insight into its solution. 
They monitor and evaluate their progress and change course if necessary. Older 
students might, depending on the context of their problem, transform algebraic 
expressions or the viewing window on their graphing calculator to get the 
information they need. Mathematically proficient students can explain 
correspondences between equations, verbal descriptions, tables, and graphs or 
draw diagrams of important features and relationships, graph data, and search 
for regularity or trends. Younger students might rely on using concrete objects or 
pictures to help conceptualize or solve a problem. Mathematically proficient 
students check their answers to problems using a different method, and they 
continually ask themselves, “Does this make sense?” They can understand the 
approaches of others to solving complex problems and identify correspondences 
between different approaches.  

Framework Connections with  

Standards for Mathematical Practice 



Standard 1: Make sense of problems and persevere in solving 
them.  

•Mathematically proficient students start by explaining to themselves the meaning 
of a problem and looking for entry points to its solution. They analyze givens, 
constraints, relationships, and goals. They make conjectures about the form and 
meaning of the solution and plan a solution pathway rather than simply jumping 
into a solution attempt. They consider analogous problems, and try special cases 
and simpler forms of the original problem in order to gain insight into its solution. 
They monitor and evaluate their progress and change course if necessary. Older 
students might, depending on the context of their problem, transform algebraic 
expressions or the viewing window on their graphing calculator to get the 
information they need. Mathematically proficient students can explain 
correspondences between equations, verbal descriptions, tables, and graphs or 
draw diagrams of important features and relationships, graph data, and search 
for regularity or trends. Younger students might rely on using concrete objects or 
pictures to help conceptualize or solve a problem. Mathematically proficient 
students check their answers to problems using a different method, and they 
continually ask themselves, “Does this make sense?” They can understand the 
approaches of others to solving complex problems and identify correspondences 
between different approaches.  

Framework Connections with  

Standards for Mathematical Practice 



Standard 1: Make sense of problems and persevere in solving 
them.  

•Mathematically proficient students start by explaining to themselves the 
meaning of a problem and looking for entry points to its solution. They analyze 
givens, constraints, relationships, and goals. They make conjectures about the 
form and meaning of the solution and plan a solution pathway rather than simply 
jumping into a solution attempt. They consider analogous problems, and try 
special cases and simpler forms of the original problem in order to gain insight 
into its solution. They monitor and evaluate their progress and change course if 
necessary. Older students might, depending on the context of their problem, 
transform algebraic expressions or the viewing window on their graphing 
calculator to get the information they need. Mathematically proficient students 
can explain correspondences between equations, verbal descriptions, tables, 
and graphs or draw diagrams of important features and relationships, graph 
data, and search for regularity or trends. Younger students might rely on using 
concrete objects or pictures to help conceptualize or solve a problem. 
Mathematically proficient students check their answers to problems using a 
different method, and they continually ask themselves, “Does this make sense?” 
They can understand the approaches of others to solving complex problems and 
identify correspondences between different approaches.  

Framework Connections with  

Standards for Mathematical Practice 
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REVIEW PROCESS 
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PROJECT TIMELINE 

January 2013 

 

Face to face writing team meetings 

 

March 2013 

 

Substantive portions of the standards in draft form will be ready for internal review.  

 

April 2013 

 

Reviewers’ comments compiled and shared with writing teams. 

 

May 2013 

 

Writing teams refine work and continue developing cornerstone assessments. 

 

June 2013  

 

Substantive portions of the standards in draft form will be ready for public review. 

 


